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ABSTRACT
THE COOPERATIVE APPROACH:
A HANDBOOK FOR ELEMENTARY PHYSICAL EDUCATION TEACHERS
FOCUSING ON COOPERATION WITHIN THE PE CURRICULUM

by
MichaelD.Johnson
July 10, 2001
After being transferred to teach physical education, I wanted to prepare
myself by gaining some background knowledge on foundations, concepts, and
objectives in physical education. I noticed a large transformation in recent years
from curriculums focusing on competitive, self-defeating games, to an approach
aimed at teaching skills, cooperation and teamwork.
I compiled research on the history, goals and intent, and cooperation and
teamwork in the physical education curriculum. I also compiled research on the
national and state standards, and evaluation and grading in the physical
education program. Based on the research, I created a handbook for physical
education teachers. The handbook describes the research surrounding physical
education. As well, it offers simple guidelines for physical educators.
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Chapter I
Background of the Project
Introduction

The purpose of this project is to create a handbook to enhance current
physical education curricula by focusing on cooperation and teamwork. It begins
by reviewing the literature surrounding physical education. The project continues
by explaining the processes used to collect data and also addresses the format
of the handbook. The handbook is included in the project report as Chapter IV.
Significance of the Project

Physical education is an important part of the total education of each child.
Virtually every state, district, and school district in the United States requires
physical education be taught to its students (Pate et al., 1995). Quality physical
education programs are needed to increase the physical competence, healthrelated fitness, self-esteem, and enjoyment of physical activity for all students so
that they can be physically active for a lifetime (Seefeldt & Vogel, 1986).
Knowing that physical activity promotes health is not enough, students must be
given opportunities to gain the knowledge and skills needed to adopt active
lifestyles. Physical education teaches students how to add the habit of physical
activity into their daily lives by aligning instruction with the National Standards for
Physical Education, and by providing content and learning experiences that
develop the skills and desire to be active for life (Seefeldt & Vogel, 1986).
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Scope of the Project

A review of the literature identifies many books and articles addressing
physical education in elementary schools. To define the search of literature more
specifically, both "physical education" and "cooperation and physical education"
were used as terms in electronic data base searches. The following databases
were used as resources: Educational Research Information Center (ERIC),
Research Library Periodicals, Newspapers, Books in Print, and NASPE (National
Association for Sport and Physical Education).
The project specifically addresses physical education at the elementary
level, however, reference will be made to middle and high school students as
well. The handbook will contain various chapters that may be a resource for
physical education teachers. The project will begin with a general overview of
the history of physical education. Next, it will include a summary of the current
research including the goal and intent of physical education, cooperation in the
physical education program, and the national and state standards of a physical
education curriculum. The actual handbook will follow. It will include example
lessons that focus on cooperation and teamwork. An assessment portion will be
included at the end of the handbook.
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Definition of Terms

Physical Education: the part of general education which emphasizes a variety of
motor skill experiences selected and taught with full regard for their values to the
growth, development, character, and behavior of each individual child (RSD,
1966)

Cooperation: helping each other and sharing each task as the group moves
toward its common goal (Turner, 2000).

Success oriented: movement tasks, drills, and games that remove the negative
pressure existing in many traditional activities by motivating students to improve
through positive reinforcement, rule adjustments, and multiple opportunities for
success (Turner, 2000).

Self-esteem: the sum of a person's beliefs about and evaluations of himself or
herself as a person (Ryan & Cooper, 1995).

Chapter II
Review of Related Literature

"But the harsh fact of the matter is that there is an increasingly large
number of young Americans who are neglecting their bodies- whose physical
fitness is not what it should be- who are getting soft. And such softness on the
part of individual citizens helps to strip and destroy the vitality of the Nation"
(President John F. Kennedy, 1960)

The following chapter includes articles addressing a brief history of
physical education, summaries of the goal and intent of physical education,
cooperation and teaching in the PE program, the current national and state
standards of physical education, and evaluating and grading in the PE
curriculum.
History of Physical Education

A study of the history of education reveals that physical education has
always been a component of educational programs but has been regarded with
varying degrees of importance. In the classical age of Greece, the idea of some
type of relationship between the body and mind was stressed in the education of
its citizens. This concept of unity and balance involved the development of the
mental, physical, and spiritual aspects of the human personality (Bucher, 1975).
This balanced view gave way to a military focus on physical strength and fitness,
with the war-like Spartans emphasizing the physical training of the body for
military purposes.
From the period of Enlightenment to the twentieth century, education primarily
focused on intellectual development. Writers like Locke, Rosseau, and Spencer
emphasized that physical education is expressed in terms of natural play or
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organized activities, such as gymnastics and games. The purposes of these
programs, however, were created in terms of training the body in order to
enhance physical development. Although such connections were made between
the mental and physical, the "mind-body" distinction was still in place. Only in the
twentieth century has the philosophy of education begun a return to the Greek
ideal of balance and harmony between mind and body (Bucher, 1975).
Since the beginning of the twentieth century, there have been profound
changes in the philosophy, content, and methods of teaching at all levels in the
public school. New theories of learning, such as those presented by Thorndike
and Gesalt, produced significant changes in the way children were taught. John
Dewey interpreted the nature of learning chiefly in terms of their social
philosophy. The combined influences of philosophers, economists, and
educators provided the impetus and rational for the transition toward a liberal or
general education for all citizens (Morris, 1985)
Physical education encountered many changes in the nature of its
activities and its methods of being taught. At the turn of the century, rigid
gymnastic programs were still strongly emphasized, although games were
beginning to be accepted as a valid part of elementary and secondary school
physical education programs. The influence of Dewey, particularly in the 1930s
and 1940s, created major changes in the philosophy of education and influence
both the teaching and the content of physical education. Gymnastics were
almost eliminated, and games were given the primary role (Morris, 1985).
Because the emphasis was on "learning by doing", and children were allowed to
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determine their own needs and interests, play through games was considered to
be a strong contributor to social adjustment. Only minor emphasis was placed on
skill and physical development.
During the period from the early 1940s and until the late 1960s, physical
education programs underwent substantial change. Increased attention was
given to the professional preparation of specialists in physical education as well
as classroom teachers. Various state laws and educational certification
requirements upgraded both the caliber of physical education teaching and its
perceived degree of importance in the schools (National Association for Sport
and Physical Education, 1995). Extensive research in such areas as growth and
development, motor learning, and physical performance restored the rational for
a balanced program of physical activities for all levels of public and private
education. For reasons of national survival, a special emphasis was still placed
on physical fitness (NASPE 1995).
The past thirty years have seen further changes in the content and
teaching of physical education. Again, these changes reflect philosophy,
economic needs, and new knowledge regarding children's growth and
development (Bennett, 1986). Trends in automation and urbanization throughout
the Western world have presented physical educators with new challenges.
Programs in harmony with contemporary philosophies of education have been
designed to develop within each child the knowledge, skill, health, fitness, and
positive attitude that will enable them to participate in wholesome recreational
activities throughout life (Bennett, 1986). To accommodate this, elementary
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school physical education programs have shifted from group-paced toward more
individualized programs and toward teaching techniques that emphasize selfdirection through exploratory and problem-solving methods.
The Goals of Physical Education
"Recent studies have shown that the vast majority of America's children and
youth are not physically fit, and more tragically, they are not getting enough
physical education to understand how and why to keep themselves fit for life"
(Sherman, 2000).

One of the primary goals of physical education is to promote fitness and
well being. Prior to 1980, fitness simply meant having enough strength and
energy to meet daily life activities. However, almost every fitness test that was
used also measured motor fitness performance, which is an individual's ability to
perform motor tasks involving skills such as agility and power (American Alliance
for Health, Physical Education, Recreation, and Dance, 1980). Physical best test
(1989) redefined physical fitness in terms of health rather than motor
performance. Physical fitness is now more broadly defined as a " physical state
of well-being that allows people to (1) perform daily activities with vigor, (2)
reduce their risk of health problems related to lack of exercise, and (3) establish
a fitness base for participation in a variety of physical activities" (AAHPERD,
1993). By introducing children to developmentally appropriate programs in
physical education, students learn to acquire the foundation necessary to
maintain an active lifestyle. This education increases the child's potential for
improving short term fitness, while establishing a basis maintaining throughout
life (National Fitness Leaders Association, 1990).
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Another goal of physical education is to provide opportunities for children
to participate in activities that will enhance their own level of physical growth and
development. Children are born with inherited characteristics that determine
height, weight, and general physique. There are also other environmental factors
such as nutrition, amount of sleep, and exposure to disease that affect the child's
growth and development. In addition, evidence has shown normal growth and
development of bones occur only when a child. receives adequateand
continuous exercise throughout the growing period (Rarick, 1973). Regular
exercise, for example, increases bone width and mineralization. Conversely,
lack of exercise can severely limit the potential growth and development of the
physical child (Rarick, 1973). Physical education also plays an important role in
the prevention of heart disease. Although heart disease usually occurs later in
life, the factors of physical inactivity and poor diet may very well have a
correlation with habits and interest levels established in early school experiences.
Participation in appropriate physical activity as a child will increase the likelihood
as an adult (Armstrong and Bray, 1986). Children should be introduced to the
principles of regular physical activity and recreational activities at an early age.
Schools at all levels should develop and encourage positive attitudes toward
physical exercise, providing opportunities to learn physical skills and to perform
physical activities, especially those that can be enjoyed for many years
(American Heart Association, 1992).
Quality physical education programs also strive to promote movement
knowledge and motor skill development. Movements used in everyday activities
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such as walking, dodging, and stopping, and the skills and concepts of transfer of
weight and moving with a change of speed and direction are useful skills. Some
of these skills help children control their bodies while moving on or over an
apparatus or through space. Other skills are used in combination with one or
more locomotor and movement skills to form the complex skills in movement
patterns involved in sports, gymnastics, and dance activities. Regardless of their
nature and type, skills are usually learned through a structured program of
instruction (Fishburne, 1990).
Poorly developed motor abilities such as hand - eye coordination,
balance, and finger dexterity will obviously limit success in performing most
physical skills. Children need to develop their motor abilities to their fullest
potential. The physical education program has the responsibility to foster both
motor skill and motor ability development. With well-developed motor abilities, a
person has the foundation to obtain motor skills (Fishburne, 1990).
There are many values of efficient and skillful movements, especially in
sports and dance. Children who demonstrate ease and grace of movement are
usually physically fit. In addition, a child who displays a skill in an activity, such
as basketball or swimming, not only experiences great enjoyment through
participation, but usually pursues the activity for many years (NASPE, 1992).
One of the major goals of elementary school physical education is to direct
children toward the development of an active lifestyle. Children must achieve
what Armstrong (1989) calls "activity independence." That is, they must be
active as part of their normal lifestyles rather than only when a teacher offers
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instruction. When they enter school, most children possess a reasonably high
level of physical fitness, an interest in the joy of moving, a desire to move, and
abundant energy and enthusiasm. A physical education teacher's task is to
maintain this natural interest as the child progresses through school (Armstrong,
1989).

Sadly, statistics frequently reveal those students' fitness and activity

levels deteriorate as they progress through school; this is truer for girls than
boys. Clearly, the social influences of watching television, diet, inactivity, and
lack of good role models outside of school play an influencing part. Schools
cannot make all the changes in isolation from these other factors. However, the
physical education program can play an important role in providing a child with
an appropriate environment where the child develops a necessary basis for an
active lifestyle (Armstrong, 1989).
To participate in physical endeavors, children will need to acquire skills.
Without skills there will be little motivation. Without motivation, there will be little
interest, and without interest a poor attitude toward activity will develop (Gruber,
1985). A child will need to be physically educated in order to support an active
lifestyle. Further, the influences outside school must foster and support the
education within the school (Gruber, 1985).
A quality physical education program also aims to provide children with
opportunities to have enjoyable play experiences. Enjoyment, as used in this
goal, relates to the intrinsic value of the activity to the child. If the child truly
enjoys what she is doing, this enjoyment often becomes her main reason for
continuous participation in the activity, as well as her motivation to seek higher
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levels of performance (Graham, 1993). Joy of movement might be the key to
excellence - a goal we all want students to achieve. Therefore, this goal should
be given a high priority in the physical education program (Graham, 1993).
Although the physical education program should be predominately
physical, it should encourage the acquisition of vocabulary and concepts as well
as exercise the thinking process of every child (Fishburne, 1994). Physical
activities can also be an effective means to teach a variety of academic skills and
concepts. Simple games can be used to teach addition, subtraction, sets, and
many other mathematical concepts. Gymnastic movements can be effective
examples for explaining balance, force, and geometrical shapes. Physical
education can provide a rich source of activities through which academic skills
and concepts can be taught or reinforced in an exciting, effective, and enjoyable
way (Fishburne, 1992).
A quality physical education program also attempts to instill a positive selfimage within students. A child who has positive feelings is generally eager to
attempt new challenges. However, children who constantly experience failure in
a given area normally have a very low opinion of themselves (Wall, 1994). This
often leads to withdrawal or other forms of undesirable behavior.
The physical education environment can foster or impede the
development of a child's positive self-image. If the activities are presented so
that each child, regardless of physical ability, can achieve a measure of success,
the child's self-image is enhanced. On the other hand, a child who is repeatedly
required to attempt movement skills beyond his capabilities generally develops a

12

negative attitude (Wall, 1994). Because self-image is one of the most important
factors in learning motor skills, physical education activities must be presented in
a way that every child achieves some success.

National and State Standards of Physical Education
"If students know that we expect more from them, we will get more from them.
When our expectations are low, we deny our children something priceless - the
opportunity and encouragement to reach their full potential. As soon as we
deliver a clear message that higher, more rigorous standards are being set,
students will rise to the challenge" (Washington State Commission on Student
Learning, 1997).

It can be said that the aim of physical education is to produce physically
educated individuals. This statement alone is not very helpful to a teacher,
because it does not identify what characteristics constitute a physically educated
individual. To help clarify this position, in 1992 the National Association for
Physical Education and Sport (NASPE) published a nationally endorsed guide on
the desired outcomes of quality physical education programs. Their definition of
a physically educated person is based on ten goal statements that fall under the
headings Has, Is, Participates, Knows, and Values.
HAS learned skills necessary to perform a variety of physical activities
1. The learner will develop body, spacial, and temporal awareness.
2. The learner will develop locomotor, manipulative, and nonlocomotor skills.
3. The learner will combine locomotor, non locomotor, and manipulative skills in
movement, dance, games, and sports.
IS physically fit
PARTICIPATES regularly in physical activity
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4. The learner will understand the benefits of regular physical activity and will
enhance personal fitness.
KNOWS the implications and benefits of involvement in physical activities

5. The learner will be a knowledgeable consumer in the areas of health and
fitness.
6. The learner will develop listening skills and safety awareness.
7. The learner will understand the general function and structure of the body.
8. The learner will understand, appreciate, and apply rules, regulations,
strategies, and etiquette for movement, dance, games, and sports.
9. The learner will appreciate the aesthetic and creative qualities of movement.
VALUES physical activity and its contributions to a healthful lifestyle

10. The learner will develop self-confidence and interpersonal skills (NASPE,
1992).
To provide guidance in the design of a physical education curriculum that
will achieve the outcomes associated with a quality physical education program,
NASPE produced a second publication entitled: Moving into the Future: National
Standards for Physical Education (1995). This document provides a guide to
physical education content and assessment. Content standards and
performance standards are identified for grades K through 2, 4, 6, 8, 10, and 12.
Content standards specify "what students should know and be able to do";
performance standards specify "how good is good enough." Performance
standards indicate the levels of achievement that students are expected to attain
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in the content standards. Performance benchmarks are used to describe
behavior that indicates progress toward a performance standard (NASPE, 1995).
In 1997, the Washington State Commission on Student Learning
published the Essential Academic Learning Requirements (EALRS). This
manual specifically outlined academic requirements for the state of Washington.
The health and fitness portion of this manual include the four following
components:
1. The student acquires the knowledge and skills necessary to maintain an
active life: movement, physical fitness, and nutrition.
2. The student acquires the knowledge and skills necessary to maintain a
healthy life: recognize patterns of growth and development, reduce health
risks, and live safely.
3. The student analyzes and evaluates the impact of real-life influences on
health.
4. The student effectively analyzes health and safety information to develop
health and fitness plans based on life goals (WSCOSL, 1997).
The adoption of these national and state standards has increased the
focus and accountability of current physical education programs in
Washington State.
Cooperation and Teamwork in the Physical Education Program
Cooperative learning places students in groups to work together toward
common goals. In cooperative learning activities, individuals seek outcomes that
are beneficial to themselves and the group (Johnson, Johnson, and Holubec,
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1990). Student work is arranged so there is interdependence in the achievement
of group goals but also an accountability procedure for all individual members of
the group.
Cooperative learning strategies have a strong research base and have
become a national trend in academic classrooms (Slavin, 1990). When these
strategies are used appropriately, social gains occur across racial groups as well
as across skill levels. Higher-skilled students develop a better understanding of
lower-skilled students. Lower-skilled students get a better view of the proper
mechanics of the skills.
According to Mosston and Ashworth (1986), physical education educators
can have as much success using cooperative learning in the physical education
classroom as any self-contained classroom teacher can. By including more
cooperative learning, physical education educators can improve group
interaction, communication skills, individual teacher time with students, active or
engaged learning time, classroom behavior, and application of knowledge
(Mosston and Ashworth, 1986).
One of the first steps in setting up cooperative learning is for teachers to
plan for specific group dynamics. Physical education educators understanding
their roles when working with groups and how groups should be structured can
accomplish this. The groups are usually heterogeneous, and mixed according to
skill level, knowledge, socioeconomic level, race, and gender (Gough, 1987).
For each lesson, physical education teachers generally have three goals
to accomplish: cognitive, social, and psychomotor (Magill, 1989). In the cognitive
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area, teachers decide what knowledge students need to apply a particular
academic concept in a practical way, what students need to understand about
skill mechanics so they can perform the skill, and what critical game strategies
are required for successful involvement. Regarding social goals, teachers
determine which social skills (cooperating, listening, communicating, supporting,
etc.) should be practiced and developed during group work activities (Magill,
1989). Finally, in the psychomotor area, teachers decide which physical skills
should be mastered for students to be competent participants. All three lesson
goals can be accomplished through sound and effective group work, allowing
teachers to give personal assistance to individuals or groups as needed (Magill,
1989).
Learning is solidified for all students because they fulfill different roles
such as performer, a student who performs the skill set by the teacher, observer,
who observes and evaluates the performance, recorder, student who writes
down the number of trails, or presenter, who reports the group's progress to the
class or teacher (Dunn and Wilson, 1991 ). Emphasis is placed on group
outcomes rather than on individual outcomes. Students are placed in groups or
teams and are given an opportunity to work together to foster the success of all
team members (Dunn and Wilson, 1991 ). The groups are set up with 2 to 5
students per team. The focus is on helping peers rather than competing against
peers and hoping that peers fail. Students must perceive that they cannot
complete a task alone. All members of the group must reach established goals.
Success occurs when groups have completed the assignments through
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cooperation and participation of all members of the team (Dunn and Wilson,
1991 ).
Students switch roles often, and stated group tasks proceed from simple
to complex in order to ensure success. Teachers monitor groups to ensure all
members contribute. Selected activities should require the knowledge and
efforts of all members of the group. If students feel like cooperation is not
necessary to complete the task, the style will not work. It must be clear that all
members of the team are needed, even in varying amounts of involvement (Dunn
and Wilson, 1991 ).
Teachers' hard work at the beginning of the cooperative learning process
will pay large dividends in student involvement and student performance.
Constant teacher modeling and reinforcement of group and individual student
expectations will help students function responsibly as group members and
accept responsibility for learning and performing (Smith, 1987). According to
Stern burg (1990), the acquisition of both cognitive and psychomotor skills allows
cooperative learning to be used effectively in encouraging students to take more
responsibility for the learning process. The facilitative teacher provides each
student with the power to make decisions, give directions, provide feedback, and
improve cooperating skills (Sternberg, 1990).
Evaluation and Grading in the Physical Education Program
"When the grading system in physical education differs from those in other
subject matter areas, defending the program in the school setting becomes
difficult. If physical education does not require grading integrity, the subject
probably should not be counted in the grade point average" (Hastad and Lacy,
1994).
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Evaluation and grading are two different entities in the physical education
program. According to Strand and Wilson (1993), evaluation is defined as the
measurement of skills, knowledges, and attitudes taught in physical education
classes. Grading is a composite score that incorporates the information and data
gathered through the evaluation process. Evaluation offers students a view of
how they are performing in different areas under the physical education
spectrum. For example, a student might earn high marks in volleyball and
basketball skills but lower in soccer and team handball. A grade is assigned as a
composite score for all the areas measured in physical education; to some
degree, it is an average report of all data gathered through the process of
evaluation (Strand and Wilson, 1993).
Many components are evaluated in physical education. A major part of
evaluation is examining the skill and development that occurs through the
instructional process (Corbin and Lindsey, 1994). Even though skill development
is the primary focus of physical education, students still need to learn about
strategy, skill performance techniques, and sport etiquette. Written exams can
evaluate whether students have the knowledge for successful participation.
Finally, the area of attitudes and values is important to the program. Students
will choose not to participate if their attitudes and values have not developed
concurrently with skills and knowledge (Adams, 1963).
Most teachers use subjective evaluation at different times by observing
students and making a judgement about their performance (Corbin and Lindsey,
1994). One of the drawbacks of this system is that two teachers' assessments of
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the same student may be totally different. Subjective evaluation can be improved
by using a check sheet or a scorecard. The card can be used to evaluate a skill
development.
Checklists are useful for reporting progress to students and parents and to
identify youngsters who are in need of special help (Strand and Wilson). A class
list with skills listed across the top of the sheet is a common method used for
recording class progress. If grading is based on the number of activities students'
master, the checklist can deliver this information. Checklists are usually most
effective when skills are listed in a sequence in which they should be learned
(Strand and Wilson, 1993). In this way, the teacher can gear the teaching
process to diagnosed needs. To avoid disrupting the learning process, teachers
can record the student progress informally while the students are practicing
(Strand and Wilson, 1993).
A record sheet that contains student names and has room for comments
about student performances can be used to assess student progress. Anecdotal
records of student progress can be reinforcing to both student and teacher as it is
often difficult to remember how much progress has been made over a period of
time (Strand and Wilson, 1993). With anecdotal records, teachers can inform
students of their initial skill level compared with their present performance. When
making anecdotal records, record the performance as soon as possible and with
accuracy. If background information is needed to put the performance in proper
context, it should be included (Strand and Wilson).
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Safrit (1990) suggests another area of concern when evaluating is
whether the process or the product is more important. Those who emphasize the
process of physical education stress the importance of students leaving class
with warm and positive feelings about physical activity. The assumption is that
students who feel positive about physical activity will be more likely to be active
throughout their lifetime. These teachers assign grades based on the process of
trying rather than the product of performance. Students who receive higher
grades may not be the most skilled but have shown improvement and effort
throughout the quarter.
Teachers who emphasize the product focus primarily on student
accomplishment and see effort as something that is expected, but not part of the
grading process. The highest grade goes to the best performer, regardless of
other factors. Less skilled students, no matter how hard they try, will not receive
an above average grade (Safrit, 1990). One point of view is that students should
learn how society works from the grading system. For example, if real estate
agents try hard but never sell a house, they will not make any money. The payoff
is for selling houses, not for trying hard to sell houses. An opposing viewpoint is
that many people in society are rewarded for effort, and simply trying hard should
be rewarded (Jensen and Hirst, 1980). A solution to consider is to grade on
performance while teaching in a manner that focuses on the process of learning.
A quality teacher will instruct in a manner that helps students develop a positive
attitude toward activity. Attitude development depends largely on how teachers
present the material rather than on actual performance (Jensen and Hirst, 1980).
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Summary

Physical education has gone through many changes in its focus and
objectives throughout history. The current research shows that physical
education curricula are shifting to programs that emphasize a more cooperative
approach in teaching students skills and fitness concepts. The answers may lie
in continued research on the goals and intent of physical education, studying the
roles of physical education teachers, and finding consistent plans for schools and
districts to implement quality physical education programs that use cooperation
and teamwork as a focus in the PE curriculum.

Chapter Ill
Procedures
In this chapter I will define the steps that were followed to develop the
project. I will also describe the format of the project, and identify groups of
people who can benefit from the project.
I was recently granted a transfer from a fifth grade regular education
classroom to an elementary physical education position in a neighboring school.
The school is located in the western part of the Renton School District, and
serves approximately 400 students.
I wanted to prepare myself for my new position by gaining some
background knowledge on the foundations, concepts, and objectives needed to
implement a quality physical education program. As I began conducting
research regarding elementary physical education, I noticed a large
transformation in recent years from curricula focusing on competitive, eliminating,
and self-defeating games, to an approach aimed at teaching skills, cooperation
and teamwork.
In conducting this research, I saw a need to create a handbook for
physical education teachers, students, and administrators explaining and
applying the research associated with cooperative or inclusive types of physical
education programs. Among the resources used to create this handbook are
NASPE, AAPHERD, ERIC, Periodicals, and Journals of Physical Education,
Newspapers, Digital Dissertations, and Textbooks.
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Once I reviewed the literature, I began to organize the information in four
areas. The four areas include the history of physical education, the goals and
intent of physical education, cooperation as a focus in physical education, and
the national and state standards of physical education. The national standards,
evaluating, and grading portions of the research are part of the actual handbook.
The handbook will be made available to physical education teachers,
physical education majors, and administrators. The handbook provides
information and gives examples of adapting lesson plans to incorporate
cooperation and teamwork in a physical education program. This handbook was
created to be used in conjunction with current elementary physical education
curricula.
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Chapter IV
Project

This chapter contains the handbook developed in conjunction with the
project titled, 'The Cooperative Approach: A Handbook for Elementary Physical
Education Teachers Focusing on Cooperation within the PE Curriculum."
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The Cooperative Approach:
A Handbook for Elementary Physical Education
Teachers Focusing on Cooperation within the PE
Curriculum

Michael Johnson
Summer2001
Central Washington University
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The Goals of Physical Education

Physical fitness is defined as a "physical state of well-being that allows people to
perform daily activities with vigor, reduce their risk of health problems related to
lack of exercise, and establish a fitness base for participation in a variety of
physical activities."
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Performing daily activities with vigor:

>

To participate in physical endeavors, children will need to acquire skills.
Without skills there will be little motivation. Without motivation, there will be
little interest, and without interest a poor attitude toward activity will develop.

>

A quality physical education program also aims to provide children with
opportunities to have enjoyable play experiences. If the child truly enjoys
what she is doing, this enjoyment often becomes her main reason for
continuous participation in the activity, as well as her motivation to seek
higher levels of performance.

>

A quality physical education program also attempts to instill a positive selfimage within students. A child who has positive feelings in generally eager to
attempt new challenges. If the activities are presented to that each child,
regardless of physical ability, can achieve a measure of success, the child's
self-image is enhanced.

Reducing the risk of health problems related to the lack of exercise:

>

Physical education provides opportunities for children to participate in
activities that will enhance their own level of physical growth and
development. Normal growth and development of bones occur only when a
child receives adequate and continuous exercise throughout the growing
period.

>

Physical education as a child plays an important role in the prevention of
heart disease as an adult. Although heart disease usually occurs late in life,
the factors of physical inactivity and poor diet may very well have a correlation
with habits and interest levels established in early school experiences.

Establishing a fitness base for participation in a variety of physical activities:

>

Quality physical education programs also strive to promote movement
knowledge and motor skill development. Movements used in everyday
activities such as walking, dodging, and stopping, and the skill and concepts
of transfer of weight and moving with a change of speed and direction are
useful skills.

>

The physical education program has the responsibility to foster both motor
skill and motor ability development.

>

One of the major goals of elementary school physical education is to direct
children towards the development of an active lifestyle.
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The National and State Standards of Physical Education

The definition of a physically educated person is based on ten goal statements
that fall under the headings Has, Is, Participates, Knows, and Values.
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The Washington State Commission on Student Learning focuses on the
following Essential Academic Learning Requirements (EALR's) which must
exist in a quality physical education curriculum.

1.1 -1.4

The student acquires the knowledge and skills necessary to
maintain an active life: movement, physical fitness, and nutrition.

2.1-2.4

The student acquires the knowledge and skills necessary to
maintain a healthy life: recognize patterns of growth and
development, reduce health risks, and live safely.

3.1-3.4

The student analyzes and evaluates the impact of real-life
influences on health.

4.1- 4.4

The student effectively analyzes health and safety information to
develop health and fitness plans based on life goals.

(Washington State Commission on Student Learning, 1997)

The adoption of these national and state standards has increased the focus and
accountability of current physical education programs in Washington State.
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Cooperation and Teamwork in the Physical Education Program

Cooperative learning places students in groups to work together toward common
goals. In cooperative learning activities, individuals seek outcomes that are
beneficial to themselves and the group.
By including more cooperative learning, physical educators can improve group
interaction, communication skills, individual time with students, active and
engaged learning time, classroom behavior, and application of knowledge.
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Cooperative Group Dynamics:

<?

w

Learning is solidified for all students because they fulfill different roles.
•

Performer - a student who performs the skill set by the teacher,

•

Observer - a student who observes and evaluates the performance,

•

Recorder - a student who writes down the number of trails,

•

Presenter - a student who reports the group's progress to the class or
teacher,

Emphasis is placed on group outcomes rather than on individual outcomes.

w Student work must be arranged so there is interdependence in the

achievement of group goals, but also accountability for all individual members
of the group.

w

The groups are set up with 2 to 5 students per team. Groups are usually
heterogeneous, and mixed according to skill level, knowledge, socioeconomic
level, race, and gender.

w

The focus is on helping peers rather than competing against peers and
hoping that peers fail. Students must perceive that they cannot complete a
task alone. If students feel like cooperation is not necessary to complete the
task, the style will not work.

w

It must be clear that all members of the team are needed, even in varying
amounts of involvement. All members of the group must reach established
goals.

w Success occurs when groups have completed the assignments through

cooperation and participation of all members of the team.
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Goals to accomplish in each cooperative lesson:

1. Cognitive
"" Teachers decide what knowledge students need to apply a particular
academic concept in a practical way, what students need to understand
about skill mechanics so they can perform the skill, and what critical game
strategies are required for successful involvement.

2. Social
w

Teachers determine which social skills (cooperating, listening,
communicating, supporting, etc.) should be practiced and developed
during group work activities.

3. Psychomotor
w

Teachers decide which physical skills should be mastered for students to
be competent participants.

All three lesson goals can be accomplished through sound and effective group
work, allowing teachers to give personal assistance to individuals or groups as
needed.

The acquisition of both cognitive and psychomotor skills allows cooperative
learning to be used effectively in encouraging students to make more
responsibility for the learning process.
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Evaluation and Grading in the Physical Education Program
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Evaluation
Evaluation is the measurement of skills, knowledges, and attitudes taught in
physical education classes. Evaluation offers students a view of how they are
performing in different areas under the physical education spectrum.

What is evaluated?
v' Skill learning and development
v' Strategies
v' Skill performance techniques
v' Sport etiquette
v' Attitudes and values

How are students evaluated?
Subjective Evaluation
~ Most teachers use subjective evaluation at different times by observing

students and making a judgement about their performance.
~ Attitudes and values are important to the program. Students will choose not

to participate if their attitudes and values have not developed concurrently
with skills and knowledge.
~ Subjective evaluation can be improved by using a check sheet or a

scorecard. The card can be used to evaluate a skill development.

Checklists
~

Checklists are useful for reporting progress to students and parents and to
identify youngsters who are in need of special help.

~

A class list with skills listed across the top of the sheet is a common method
used for recording class progress. If grading is based on the number of
activities students' master, the checklist can deliver this information.

~

Checklists are usually most effective when skills are listed in a sequence in
which they should be learned. In this way, the teacher can gear the teaching
process to diagnosed needs. To avoid disrupting the learning process,
teachers can record the student progress informally while the students are
practicing.
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Anecdotal Records
~ A record sheet that contains student names and has room for comments

about student performances can be used to assess student progress.
~ Anecdotal records of student progress can be reinforcing to both student and

teacher as it is often difficult to remember how much progress has been made
over a period of time. With anecdotal records, teachers can inform students
of their initial skill level compared with their present performance.
~

When making anecdotal records, record the performance as soon as possible
and with accuracy.

~

If background information is needed to put the performance in proper context,
it should be included.

A quality teacher will instruct in a manner that helps students develop a positive
attitude toward the activity.

Attitude development depends largely on how teachers present the material
rather than on actual performance.
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Grading
Grading is the composite score that incorporates the information and data
gathered through the evaluation process. A grade is assigned as a composite
score for all the areas measured in physical education; to some degree, it as an
average report of all data gathered through the process of evaluation.

Grading Techniques - Is process or product more important?
Process Grading

c:> Teachers who emphasize the process of physical education stress the
importance of students leaving class with warm and positive feelings about
physical activity.

c:> The assumption is that students who feel positive about physical activity will
be more likely to be active throughout their lifetime.

c:> These teachers assign grades based on the process of trying rather than the
product of performance.

c:> Students who receive higher grades may not be the most skilled but have
shown improvement and effort throughout the quarter.

Product Grading

c:> Teachers who emphasize the product focus primarily on student
accomplishment and see effort as something that is expected, but not part of
the grading process.

c:> The highest grade goes to the best performer, regardless of other factors.
Less skilled students, no matter how hard they try, will not receive an above
average grade.

c:> One point of view is that students should learn how society works from the
grading system. For example, if real estate agents try hard but never sell a
house, they will not make any money. The payoff is for selling houses, not for
trying hard to sell houses.

c:> An opposing viewpoint is that many people in society are rewarded for effort,
and simply trying hard should be rewarded.

c:> A solution to consider is to grade on performance while teaching in a manner
that focuses on the process of learning.
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Cooperative Sample Lesson Plans
The following pages contain lesson plans in which cooperation and teamwork are
a focus.
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Soccer Pirates
Grade Level: 3-6

This lesson plan is based on 30 minutes of time.
Objective: To teach the players to pass a soccer ball back and forth between
them and to trap the ball on each pass.
Equipment:

1 soccer ball/player
6 benches

5- 8 minutes of warm-up:
•

1 minute of running ever which way - running at each other and
veering off at the last second.

•

2 minutes of playing Soccer Pirates - half the class versus the
other half of the class.

•

2 minutes of upper-body strengthening - Push-pull Over a Line.

15 - 20 minutes of skill development:
4 minutes:
• Each player at the wall, with a ball
•

Kick the ball against the wall and trap it (stop it) with different
parts of the foot.

•

Kick the ball against the wall at different speeds and trap it with
the sole of the foot.

5 minutes:
• Get a partner and put one ball away.
•

Partners stand in a space on the floor 4 paces apart.

•

Pass the ball to your partner who traps the ball with the sole of
the foot.

•
•

Take another step backward and pass and trap.
Pass the ball to one side of your partner so the partner has to
move over to trap the ball.
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•

Now, pass to the other side; mix up the passes: to one side, the
other side, slow and fast.

3 minutes:
• Play Take a Small Step Backward.
•

The partners pass the ball and trap it.

•

If the partners make a successful pass and trap, they are
allowed to take a small step backward away from each other.

•

Each unsuccessful pass or trap means they take a small step
forward. At the end of 3 minutes point out the partners who are
a long distance apart.

4 - 15 minutes for Culminating Activities:
2 minutes:
• Keep six balls out, put the rest away. Place the benches for
Many Goal Soccer.

(

8 minutes:
• Many Goal Soccer.
3 minutes:
• Put equipment away and join culminating talk.

(Brewer, 1991)
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Partner Skipping Using One Rope
Grade Level: K-3

Organization: have skippers pair off with a partner about the same size and get a
rope to share. To check that the rope is the correct length, have partners stand
side by side on the rope; the ends should extend to their outer armpits. Pairs
then scatter around the play area.
Description Of Activity:
1. Face-to-Face: Start by standing face-to-face. One partner turns the rope
and both jump in unison. Take turns being the rope turner.
One partner, run in, face your partner, and match steps. Run out,
then run in again, and jump in step with your partner. How many
different tricks can you perform?
2. Side-by-Side: Partners, stand side-by-side, facing forward, with each
partner holding one handle of the rope. You may wish to join inside hands
or place an arm around your partner's waist or shoulders. In unison, turn
rope forward with your free hands and jump. Can you turn the rope
backwards and jump together? Now try the following tricks:
Skip forward; skip backwards, skip sideways together.
One partner, move out and back into position while continuing to
turn the rope. Other partner, repeat; then both partners move out
together and back into position again.
One partner, circle the other partner while continuing to turn the
rope.

Variations:
a. Invent-a-trick: Provide opportunity for pairs to create a new
trick in the Side-by-Side and Face-to-Face positions.
b. Show-Off-Time!: Provide opportunity for pairs to perform
their tricks for the rest of the class.

(Landy & Landy, 1992)
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Assessment Samples

The following section offers a variety of assessment tools that may be
used for evaluating progress in fitness, participation, and cooperation in the
physical education classroom.
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Attitude Check Sheet
Assign O to 5 points during each observation with 5 being the highest score. A
number of observations should be made during the semester in order to reveal
consistency and improvement

Student._ _ _ _ _ _ _ _ _ _ _ Date_ _ _ _ _ Lesson focus_ _ _ _ _ _ __

1. Tries all activities

0

1

2

3

4

5

2. Is on time

0

1

2

3

4

5

3. Consistently gives a maximum effort

0

1

2

3

4

5

4. Shows concern for others

0

2

3

4

5

5. Listens to and applies criticism

0

2

3

4

5

6. Shows enthusiasm

0

2

3

4

5

7. Participates with all students

0

2

3

4

5

8. Shares ideas with teacher and class

0

2

3

4

5

9. Demonstrates leadership

0

2

3

4

5

10. Volunteers to help others

0

2

3

4

5

1

1

1

(Hastad & Lacy, 1994)
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Weekly P. E.
Journal
Entry Date: _ _ _ _ _ _ _ __
This week I learned how to: _ _ _ _ _ _ _ _ __

I improved at: _ _ _ _ _ _ _ _ _ _ _ _ _ __

Progress on my personal goals included: _ _ _ _ __

This week I enjoyed working on: _ _ _ _ _ _ _ __

My least favorite activity this week was: - - - - - - -

Name: ___________
Period: _ _ _ _ __
Teacher: _ _ _ _ _ _ __

.L....._,___ -···- .......
.
'
'

.

I

J_.... - . . . ~

.
-

~

~

(Turner, 2000)
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Please note: Content on this page was redacted due to copyright concerns.
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Smedley the Spider

(Brewer, 1991)

Please note: Content on this page was redacted due to copyright concerns.

ChapterV
Summary, Conclusions, Recommendations
Summary
The overall goal of this project was to prepare a handbook for teachers on
cooperation and teamwork in physical education. Information was compiled on
the history of physical education, the goals and intent of physical education,
cooperation and teamwork in physical education, and evaluation and grading in
physical education.
The project was developed from a need that I identified after researching
current physical education programs. 1found that while some school districts
have implemented more inclusive, cooperation-oriented physical education
programs, others still employ competitive and self-defeating physical education
programs. The research, from the above categories, was compiled and
condensed into a handbook. The purpose of the handbook is to offer guidelines
regarding cooperation in physical education curricula. It will be distributed to
physical education teachers.
Conclusions
There is an abundance of literature on the topic of physical education.
divided the articles and information into the categories listed in the summary
section. They are: The Goals of Physical Education, The National and State
Standards of Physical Education, Cooperation and Teamwork in the Physical
Education Program, and Evaluation and Grading in the Physical Education
Program. My goal was to condense this information and create a useful

48

49

handbook. I looked at a variety of formats, and divided sections so that the
handbook would be user-friendly.
Physical education teachers who want to promote cooperation and
teamwork in their classrooms may use the handbook as a tool. The sections
entitled "The Goals of Physical Education", "The National and State Standards of
Physical Education", "Cooperation and Teamwork in the Physical Education
Program", and Evaluation and Grading in the Physical Education Program" will
provide information about the past and current philosophies of physical education
programs.
The handbook will aid physical education teachers who wish to support
and educate parents about cooperation in the physical education classroom. If a
physical education teacher serves on a committee to establish a physical
education curriculum, the handbook can be used as a reference.
Recommendations

I recommend that this handbook become available to physical education
teachers throughout the Renton School District. The use of the handbook can
help PE teachers and parents gain an understanding of the importance of
cooperation and teamwork in the physical education classroom. The handbook
may additionally help other schools within the district create a cooperative
physical education program. This would improve the effectiveness of physical
education within the district.
I would recommend that other districts create policies regarding physical
education. It is important that students have clear and consistent guidelines for
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developmental success. This handbook will help physical educators focus on the
values of cooperation and teamwork when implementing a curriculum.
Lastly, I recommend that research on physical education continue. It is
important for schools and districts to revise policies and handbooks at regular
intervals, so that the most current information is available to physical education ·
educators.
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